Pupil premium strategy statement — Brooke Primary
Academy

Before completing this template, read the Education Endowment Foundation’s guide
to the pupil premium and DfE’s pupil premium guidance for school leaders, which
includes the ‘menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every
academic year.

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in
this template, and this text box.

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data

Number of pupils in school 340

Proportion (%) of pupil premium eligible pupils 32% (110 pupils)
Academic year/years that our current pupil premium 2025-2026

strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

Date this statement was published September 2025
Date on which it will be reviewed July 2026
Statement authorised by Vikki Eggleton
Pupil premium lead Vikki Eggleton

Governor / Trustee lead Martin Oldknow




Funding overview

Detail Amount
Pupil premium funding allocation this academic year £149 985
Pupil premium funding carried forward from previous years | £

(enter £0 if not applicable)

Total budget for this academic year £

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our aim is to provide all students with the opportunity to achieve their full potential. Through
high quality teaching, CPD and interventions we lower the barriers caused by disadvantage.

All children will have access to a broad and balanced curriculum, enriched with engaging
learning experiences and delivered by expert teachers. We do not employ a ‘one size fits all’
approach. Barriers to learning are identified for each child and individualised support is
provided.

Our ultimate objectives are:
e to eliminate the attainment gap between disadvantaged and non-disadvantaged pupils

e for all disadvantaged pupils in school to meet or exceed nationally expected progress rates
e for all disadvantaged pupils to access to the rich extra-curricular provision on offer and be
well rounded individuals who achieve their ambitions and flourish in life

e to raise the aspirations of disadvantaged pupils and develop them as life-long learners.

We aim to do this through:

e monitoring of qualitative and quantitative data to ensure accurate and timely identification
of pupils in need of support

e ensuring that teaching and learning opportunities meet the needs of all the pupils and that
where pupils have specific needs that these are addressed through high quality, evidence
based interventions led by appropriately trained staff

e ensuring all vulnerable learners are ready to learn through access to a breakfast club,
equipment and uniform provision and a homework club

e monitoring of attendance at extra-curricular provisions along with promotion and support
to increase the attendance of vulnerable learners

e ensuring that disadvantaged children have access to additional opportunities to widen their
experiences such as enrichment activities

e ensuring that identified disadvantaged children and parents/carers have access to high
quality pastoral, behavioural and mental health support

When making provision for disadvantaged children, we recognise that not all pupils who
receive free school meals/ pupil premium will be socially disadvantaged and that not all
pupils who are socially disadvantaged are registered or qualify for free school meals or pupil
premium.

As per the funding agreement, we reserve the right to allocate Pupil Premium funding to
support any pupil or groups of pupils the school has legitimately identified as being
disadvantaged.




Pupil Premium funding will be allocated following a needs analysis which will identify priority
classes, groups or individuals. This means that not all disadvantaged children will be in receipt
of Pupil Premium interventions at one time.

Achieving these objectives:
The range of provisions available at Brooke include but are not limited to:
e frequent monitoring and intervention of progress and needs from leaders

e literacy and numeracy support which includes in class support, small group and 1-2-1
withdrawal

e providing support with transport to school to promote attendance
e running a breakfast club to ensure vulnerable learners are prepared for the day

e tracking and monitoring attendance to provide intervention and support where a need is
identified

e frequent contact and support with parents regarding uniform, equipment, extracurricular
activities, trips and home learning support

e providing priority access to counselling and mental health and wellbeing support
¢ allocating high quality teaching assistants to support progress and attainment

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Attendance and punctuality: disadvantaged pupils have lower attendance
/ miss learning time, reducing access to high-quality teaching.

2 Poor parental engagement: families of many pupil premium pupils are
less likely to engage in home learning and school-based learning
support.

3 Lower attainment on entry: pupils entitled to Pupil Premium enter school
with weaker communication, language and early learning skills
(Reception GLD gap: disadvantaged underperformed non-disadvantaged
by 50%).

4 Limited life experiences and low academic/educational aspirations:
disadvantage reduces exposure to enrichment and future-orientated
aspiration-building.

5 Poor mental health and wellbeing: family circumstances and lived
experience (including SEMH needs in KS2 unit) affect wellbeing,
behaviour and learning.

6 Specific assessment data gaps: Year 1 disadvantaged underperformed
non-disadvantaged by 27% in PSC; Year 4 disadvantaged
overperformed by 8% in MTC—indicating uneven attainment by cohort
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and subject that requires targeted diagnostic assessment and
intervention.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Increase the attendance of disadvantaged - Reduce overall absence rate for

pupils, closing the attendance gap between PP | disadvantaged pupils

and non-PP children. - Reduce number of disadvantaged pupils
classed as persistently absent by 50% vs
baseline.

- Termly monitoring shows increased
average days attended; targeted
persistent absence cases assigned to
Attendance Officer and show
improvement within 6-12 weeks.

Strengthen parental engagement and - At least 70% of targeted disadvantaged
home learning routines families engage with at least one school

-run parental support activity each term
(workshop, text programme, home visit
offer).

- parental surveys show improvement in
confidence to support reading/maths at
home.

- increase in home reading frequency
for targeted Reception and KS1 pupils
(termly pupil reading log).

Raise early years outcomes for - Proportion of disadvantaged children
disadvantaged pupils achieving GLD rises from current
baseline to reduce the GLD gap to no
more than 20 percentage points by next
academic year, with a longer-term goal of

parity.

- Targeted Reception pupils on monitored

programmes
Accelerate catch-up in Year 1 - Year 1 disadvantaged pupils’ phonics
phonics/reading and Year 4 maths where screening check pass rate gap reduced
indicated from 27% to <=10% within 12 months

through targeted small-group tuition and
feedback cycles.

- Year 4 targeted pupils maintain/exceed
the current MTC advantage while




ensuring other cohorts meet expected
standards.

Improve SEMH and wellbeing so pupils
can access learning

- Reduced number of classroom incidents
for targeted pupils; improved wellbeing
scores on school wellbeing measure
(termly) for those receiving support.

- Reduction in exclusion/part-time
timetable use for disadvantaged SEMH
pupils.

- SEMH unit outcomes linked to EHCP
targets show progress termly.

Broaden experiences and raise
aspirations

- All disadvantaged pupils access at least
two enrichment experiences per year
(trips, residential, enterprise, visiting
speakers).

- Pupil voice and surveys indicate
increased knowledge of future pathways
and positive aspirations; increase in
attendance at extra-curricular clubs
among disadvantaged pupils.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to

address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ [insert amount]

Activity Evidence that supports this Challenge

approach number(s)
addressed

Whole-school CPD

programme on Quality

_F'rSt Tgachlng (explicit EEF: Feedback — high impact for low

mstructl_on, feedbapk, cost Education Endowment

scaffolding, formative | o ndation (EEF) — Feedback ; EEF

tassessmen?)._CPD guidance on effective professional 3,6

m_cludes t.ralnlng on development and Putting Evidence to

high-quality feedback Work.

and formative

assessment cycles;

leaders schedule



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

lesson study and peer
observation.

Implement systematic
early reading and
phonics approach
across Reception and

EEF: Phonics — systematic phonics
is effective for early readers
Education Endowment Foundation

assessments; half-
termly progress
reviews; close
teacher—interventionist
liaison).

support Education Endowment
Foundation — Feedback

SKqugr']gcoem”S phonics | EEF) — Phonics ; EEF Early Years | > ©
assessme’nt-led evidence on prioritising language and
. early literacy EEF — Early Years
grouping, resources
and teacher training).
s:;iTiggh%nrgL\a’[issroom EEF: Teaching & Learning Toolkit
through diagnostic highlights small group tuition and
assessment and mastery techniques; Diagnostic '
small-group in-class _assessment and responsive tegchmg 36
teaching (adaptive improve progress (Toolklt.hlghllghts ’
questioning, use of such approaches) w
mani uIativés) with Endowment Foundation — Small
P group tuition technical appendix
targeted CPD for staff.
Implement
metacognition and
;erg:[;egg?glsa;eé:;::r;g 19_ EEF: Metacognition and self-
KS2 (explicit teaching regqlqtion — hig.h impact when taught
of planning, monitoring expl|0|tly_ Education Endowmerlmt. 2,3,6
and evalua’,ting Foundation (EEF) — Metacognition
| : ) and self-requlation
earning). Link to
homework policy and
pupil routines.
Strengthen
assessment and
targeted use of
ifr?tee dr\t;:rcrit(iof(r?; (termly EEF: Feedback and effective use of
. : assessment to inform targeted
diagnostic 3,6

Targeted academic support (for example, tutoring, one-to-one support,

structured interventions)

Budgeted cost: £ [insert amount]



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/early-years
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback

Activity Evidence that supports this Challenge
approach number(s)
addressed
Short-term small group
tuition for identified
pupllg e . EEF: Small group tuition — moderate
phonics, early reading | . .
! impact (+4 months) Education
(Reception/Year1) and .
Endowment Foundation — Small 3,6
targeted maths (Year tuition - EEF tutor i
2-4). linked to group tuition ; utoring guidance
: o on principles for successful tutoring.
classroom learning;
use trained staff and
regular monitoring.
One-to-one / paired
tuition for highest-need
pupils (short, intensive | EEF: One-to-one tuition — moderate
programmes) using impact (+5 months) and guidance on
trained teachers or implementation Education 36
trained tutors; ensure | Endowment Foundation — One to one | ™’
tuition complements tuition (Toolkit) ; EEF tutoring
classroom teaching principles in technical appendix.
and includes exit plans
to sustain gains.
. EEF: Peer tutoring — high impact for
Peer tutoring _and low cost (+6 months) Education
structured reciprocal . 3,6,4
. Endowment Foundation — Peer
reading .
tutoring
Early language
targeted programme in
Reception/KS1 for EEF: Early years evidence on
pupils below expected | prioritising language and targeted
levels; regular early language work EEF — Early 3
language screening Years ; EEF commentary on targeted
and small-group early language programmes.
delivery by trained
staff.
Monitoring, evaluation
and governance:
termly Pupil Premlu.m EEF: A School’s Guide to
report to governors; : .
: Implementation and guidance on
termly pupil progress monitoring parental engagement and
meetings; tracking of 1,2,3,4,5,6

attendance, SEMH,
engagement and
attainment for
disadvantaged
cohorts.

attendance EEF — A School’s Guide
to Implementation (quidance) and
parental engagement guidance.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition/technical-appendix
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/peer-tutoring
https://educationendowmentfoundation.org.uk/early-years
https://educationendowmentfoundation.org.uk/early-years
https://educationendowmentfoundation.org.uk/guidance-for-teachers
https://educationendowmentfoundation.org.uk/guidance-for-teachers

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ [insert amount]

support: trained

SEL programmes and targeted

Activity Evidence that supports this Challenge
approach number(s)
addressed
Attendance strategy:
dedicated Attendance
Lead, early
identification of
absenteeism, EEF: Attendance interventions rapid
personalised evidence assessment and EEF
communications guidance on supporting attendance
(text/letters) to parents, | (personalised communication and
use of the EEF targeted family support show 1
attendance reflection promise) EEF — Attendance
tool, multi-agency interventions rapid evidence
working for complex assessment, EEF — Taking a tailored
cases. Use approach to improving attendance
personalised, (blog & tool)
non-blaming
letters/texts reporting
days missed and
offering support.
Parental engagement
programme: regular
personalised texts with
learning prompts, EEF: Working with Parents guidance
termly short parent and parental engagement evidence
workshops, home (+4 months) EEF — Working with 5
visits for highest-need | parents to support children’s learning
families, practical (Guidance report), EEF — Parental
take-home activity engagement toolkit page
packs and a
monitoring plan to
avoid widening gaps.
EEF: Parental engagement guidance
- & EEF evidence on breakfast clubs
Free / subsidised ; : .
as part of wider strategies to improve
breakfast club and )
attendance and readiness to learn
targeted meal : . Y
" (evidence mixed but some benefits in
provision for o . 1,5
. . attendance/wellbeing; designed to be
disadvantaged pupils, sti tisi See parental
with sensitive universal | "on-s19ma |S|ng). P
offer to avoid stigma. engagement guidance Box on
breakfast clubs EEF — Working with
Parents guidance (examples)
In-school SEMH EEF and EIF evidence that universal 5
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https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/news/taking-a-tailored-approach-to-improving-attendance
https://educationendowmentfoundation.org.uk/news/taking-a-tailored-approach-to-improving-attendance
https://educationendowmentfoundation.org.uk/news/taking-a-tailored-approach-to-improving-attendance
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf

pastoral/ELSA staff;
targeted small-group
Social & Emotional
Learning programmes;
linking with MHST
(Mental Health Support
Team) and referral
pathways for more
complex needs. SEMH
provision integrated
with classroom
strategies and EHCP
provision in KS2 unit.

school-based mental health
interventions can improve wellbeing
and behaviour; EEF resources on
supporting mental health in early
years and evidence summaries EEF
— Supporting children’s mental health
and wellbeing resource, NIHR/ARC
review on school-based mental health

support

Targeted family
support (home visits,
parenting courses or
targeted parenting
support where
appropriate, delivered
in accessible

EEF: Working with Parents
guidance—home visits and
sustained, intensive support for

times/locations). Offer | families can be effective and should 2,5
graduated intensity: be targeted sensitively EEF —

light-touch universal Working with parents guidance (PDF)
events; group courses;

individual family

support for those with

greatest need.

Enrichment and

aspiration programme:

subsidised trips,

visiting speakers,

curriculum-linked EEF: Evidence that enrichment alone
cultural capital has limited impact on attainment but
experiences and after- | supports engagement and

school clubs, plus aspirations; link enrichment to 4
targeted academic objectives and targeted
mentoring/role-model | support for greater effect EEF — Arts
visits for older primary | participation & After school

pupils. Combine programmes (Toolkit)

enrichment with

academic goals (e.g.,

arts + reading

projects).

Behaviour

management and EEF: Behaviour interventions and
classroom climate: whole-school approaches can

rollout of restorative improve attainment and reduce 5 1

and relational practice
approaches (staff
training, routines) to
improve belonging and

exclusions when well-implemented
Education Endowment Foundation —
Behaviour interventions (Toolkit)

10



https://educationendowmentfoundation.org.uk/early-years/mental-health-wellbeing
https://educationendowmentfoundation.org.uk/early-years/mental-health-wellbeing
https://educationendowmentfoundation.org.uk/early-years/mental-health-wellbeing
https://arc-nenc.nihr.ac.uk/evidence/understanding-school-based-mental-health-support-in-the-uk
https://arc-nenc.nihr.ac.uk/evidence/understanding-school-based-mental-health-support-in-the-uk
https://arc-nenc.nihr.ac.uk/evidence/understanding-school-based-mental-health-support-in-the-uk
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://dera.ioe.ac.uk/id/eprint/32623/1/EEF_Parental_Engagement_Guidance_Report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions

reduce disruption,
linked to SEMH
support.

Total budgeted cost: £ [insert sum of 3 amounts stated above]
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Outline the performance of your disadvantaged pupils in the previous academic year
and explain how it has been assessed. You should draw on:

Data from the previous academic year’s national assessments and qualifica-
tions, once published.

Comparison to local and national averages and outcomes achieved by your
school’s non-disadvantaged pupils (a note of caution can be added to signal that
pupils included in the performance data will have experienced some disruption
due to Covid-19 earlier in their schooling, which will have affected individual pu-
pils and schools differently).

Information from summative and formative assessments the school has under-
taken.

School data and observations used to assess wider issues impacting
disadvantaged pupils’ performance, including attendance, behaviour and
wellbeing

You should state whether you are on target to achieve the outcomes of your strategy
(as outlined in the Intended Outcomes section above) and outline your analysis of what
aspects of your strateqy are/are not working well.

If last year marked the end of a previous pupil premium strategy plan, you should set
out your assessment of how successfully the intended outcomes of that plan were met.

End of Year Assessment Children entitled to PP Not-PP children

Good Level of Development

Phonics — Year One

Phonics — End of Year Two

Reading — Year Two

Writing — Year Two

Mathematics — Year Two

Reading — Year Six

Writing — Year Six

Mathematics — Year Six

Combined — Year Six

12




Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Lexia Core 5 Lexia Learning Systems LLC
TT Rockstars TT Rockstars

SATs Companion SATs Companion

Reading Plus Dreambox Reading
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